
College For A
ll: 

Building Inclusive A
cadem

ics at 
Portland State U

niversity

M
egan

 M
cFarlan

d
, M

.Ed
 - A

cad
em

ic In
clu

sio
n

 C
o

o
rd

in
ato

r



A
genda

-In
tro

s + O
p

en
in

g Pair-Sh
are

-R
egio

n
al Pro

gram
 O

verview

-Exp
an

d
in

g Existin
g C

ap
acity: A

cad
em

ic Su
p

p
o

rts at PSU

-B
u

ild
in

g N
ew

 C
ap

acities: In
d

ivid
u

al Learn
in

g Plan
s

-Stu
d

en
t Persp

ectives: W
h

at W
o

rks

-Q
+A



Intros: W
ho’s here?

●
Students? 

●
Self advocates?

●
K-12 Educators?

●
Fam

ily m
em

bers?
●

Transition or Post-Secondary Educators?
●

A
dult service professionals?

●
A

dvocates?
●

O
thers?



Think - Pair - Share

In
 o

n
e sen

ten
ce, w

h
at is th

e p
u

rp
o

se o
f co

llege?

W
h

at m
akes a go

o
d

 co
llege stu

d
en

t?

W
h

at d
o

es acad
em

ic in
clu

sio
n

 lo
o

k like in
 yo

u
r settin

g?



R
egional O

verview
: 

Portland State U
niversity + 

Think College Inclusion O
regon Career 

and Com
m

unity Studies Certificate



In October 2015, the U.S. Office of Postsecondary 
Education awarded Portland State University a 5-year 
grant to create an inclusive college experience for 
students with intellectual disabilities. 

com
es to Portland State U

niversity



Key Com
m

unity Partners

●
Portland Public Schools - Community Transition Programs 

●
Oregon Vocational Rehabilitation

●
Oregon Developmental Disabilities Services
○

Employment First Initiative
○

Case management and Brokerage services
●

Northwest Disability Support Association/All Born In
●

Community Vision, Inc.(Supported Living)



C
areer and C

om
m

unity 
Studies (C

C
S)  at 

Portland State U
niversity

E
m

ploym
ent 

experiences 
every year

W
hat does an inclusive college experience look like at P

S
U

?

C
areer exploration 

leads to a desired 
career-focused job 

E
nrolled in 2-3 P

S
U

 courses each term

Take U
N

S
T courses w

ith 
m

odified requirem
ents for 

P
/N

PInvolvem
ent in 

cam
pus activities 

w
ith support of 

peer navigators

E
xperiences enhance 

independence and self 
determ

ination for life 
after college

20 Students in 
2019!



1st year 
students

(6)

2nd year 
students

(3)

N
O

W
Fall 2019 - serving 20 students

3rd year  
students

(6)

4th year  
students

(5)



C
om

m
unity-based Supports

County DD 
Services & 
Supports

Job coaches and 
supports

Vocational 
Rehabilitation

Services 

Tutoring and 
Academic 
Supports

RideW
ise 

Transportation      
supports

Support provided 
by families

PSU
 C

am
pus Supports

Disability Resource 
Center (DRC)

University Housing & 
Residential Life

Peer navigators

CCS advisors & supports

Portland Public Schools 
Community Transition 

Program supports
University Studies 
faculty & mentors

Academic 
coachesSupported living 

services

Brokerage & 
case 

management 
services 

supports for 
daily living

Campus employers



Key Strategy: 
Expanding Existing Capacities & 
A

cadem
ic Supports at PSU



A
pplication - A

dm
issions - O

nboarding 
Tim

eline



A
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eline



O
rientation: PSU

 Freshm
en



O
rientation: PSU

 Freshm
en

Existin
g C

o
n

ten
t In

clu
d

es:

●
C

am
p

u
s To

u
r

●
C

lu
b

s an
d

 A
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●
R

ec C
en

ter
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d
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●
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r co
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o
ratio
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●
TC
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 Staff “sh

ad
o

w
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●
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d
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t + Fam
ily 

C
o

n
ten

t



O
rientation: Cohort-Specific

Sp
ecialized

 C
u

rricu
lu

m
 + 

W
h

o
le-G

ro
u

p
 In

stru
ctio

n

●
Tech

 Skills

●
C

am
p

u
s N

avigatio
n

●
C

lassro
o

m
 Skills 

In
d

ivid
u

alized
 + B

raid
ed

 

Su
p

p
o

rt

●
Fo

llo
w

-U
p

s

●
In

vo
lvin

g PSW
s an

d
 

O
th

er B
ro

kerage Su
p

p
o

rt



A
pplication - A

dm
issions - O

nboarding 
Tim

eline



D
isability R

esource Center

Existin
g Su

p
p

o
rts In

clu
d

e:

●
In

itial A
cco

m
m

o
d

atio
n

 

an
d

 A
T N

eed
s 

A
ssessm

en
t

●
Fo

llo
w

-U
p

s

A
d

d
ed

 Su
p

p
o

rts:

●
TC

IO
-created

 Tech
 

G
u

id
es

●
O

n
go

in
g C

o
llab

o
ratio

n



A
pplication - A

dm
issions - O

nboarding 
Tim

eline



D
irect A

cadem
ic Support

U
n

iversity Stu
d

ies M
en

to
rs

Seco
n

d
ary D

u
al Ed

u
cato

r 

Pro
gram

 A
cad

em
ic C

o
ach

es



D
irect A

cadem
ic Support: 

U
niversity Studies M

entors



●
Them

e-based and interactive courses

●
Freshm

en take year-long course capped at 36

●
Interdisciplinary G

eneral E
ducation for all P

S
U

 

students

●
S

tudents w
ork in sm

all review
 groups w

ith a peer 
m

entor
●

P
eer m

entor facilitates com
m

unity building

W
hat is U

niversity Studies? 



D
irect A

cadem
ic Support: 

U
niversity Studies M

entors
Existin

g Su
p

p
o

rts In
clu

d
e:

●
B

i-W
eekly R

eview
 

Sessio
n

s

●
Sm

all gro
u

p
 in

stru
ctio

n

●
D

irect kn
o

w
led

ge o
f 

co
u

rse

A
d

d
ed

 Su
p

p
o

rts:

●
Pre-Service an

d
 

O
n

-G
o

in
g Train

in
g fro

m
 

TC
IO

●
Pre-Term

 Stu
d

en
t M

eet 
n

 G
reet



D
irect A

cadem
ic Support: 

SD
EP A

cadem
ic Coaches



SDEP Teacher 
Candidates take 

on the role of 
Academic Coach

W
hat is S

D
E

P
?

A P
artnership w

ith 
P

S
U

’s S
econdary 

D
ual E

ducator 
P

rogram
 (S

D
E

P
) 

&
 

C
areer and 

C
om

m
unity S

tudies 
(C

C
S

)



D
irect A

cadem
ic Support: 

A
cadem

ic Coaches
Existin

g M
o

d
el In

clu
d

es:

●
In

clu
sive Ed

 C
o

u
rses + 

Field
 Placem

en
t 

●
In

stru
ctio

n
 o

n
 Ped

ago
gy 

R
elated

 to
 Tran

sitio
n

A
d

d
ed

 Su
p

p
o

rts:

●
O

n
-G

o
in

g C
C

S Train
in

g + 
Scaffo

ld
s

●
W

eekly C
o

m
m

u
n

icatio
n

 
Lo
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b
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 So

lvin
g



Mutually Beneficial Partnership

★
C
larify and breakdow

n inform
ation 

★
D

ifferentiate, m
odify, adapt 

content/assignm
ents

★
O

rganization, study skills, etc.
★

S
caffold supports to com

plete tasks 
★

Teach learning strategies to m
axim

ize 
academ

ic success and independence
★

Prepare students to actively participate in 
group assignm

ents and projects
★

Plan com
m

unication w
ith professor and 

m
entor

★
Problem

 solve issues 
★

Plan together 



Im
pact on A

cadem
ic C

oaches --  Im
pacting E

ducation 

I think that it w
as so unique as an em

erg
in

g
 teach

er to be able to experience how
 you can 

m
ake rig

orou
s ch

allen
g

in
g

 com
p

lex colleg
e level acad

em
ics accessib

le for stu
d

en
ts…

 
w

ith pretty significant disabilities…
 There's n

o excu
se for not trying to m

ake your content 
accessible. If a kid w

ith pretty significant autism
, can participate and understand w

hat's going 
on in a college level class, you can't tell m

e that you can't m
ake art 101 in high school 

accessible for a kid

[B
eing] an academ

ic coach really gave m
e that tool b

ox of h
ow

 to b
e creative

, how
 to be a p

rob
lem

 solver 
and how

 to m
ake things as accessib

le…
 for a w

id
e ran

g
e of learn

ers. I can bring that in
to m

y ow
n

 
teach

in
g

 experience and I can use to ed
u

cate oth
er teach

ers. B
ecause that's general education teachers, 

"O
kay, w

ell, w
e're being inclusive, but w

e don't have strategies. W
e don't have that tool box to be inclusive. 

W
hat should w

e be doing?" A
nd being an academ

ic coach, really gave m
e the op

p
ortu

n
ity to b

u
ild

 th
at tool 

b
ox so that I can do it and help other people do it too. A

nd so, if you're trying to p
rod

u
ce in

clu
sive teach

ers, 
academ

ic coaching is like one of the b
ig

g
est lig

h
t b

u
lb

s that I think you can have.

[I can say] I w
as able to w

ork w
ith kids w

ith significant needs at the college level, and w
henever teachers tell 

m
e, ”[th

at stu
d

en
t] can

't h
an

d
le th

is cu
rricu

lu
m

," I don't know
 if I can cuss on this thing, but I'm

 like, 
"Th

at's B
.S

" That's you as a teacher having a fixed m
indset about a kid based on probably not all that m

uch 
inform

ation really.



H
olistic Support

W
eekly m

eetings with Advisors
Advisors offer support in:
➔

Decision making (e.g., course 
selection, job preferences)

➔
Setting and tracking college goals

➔
Teaching and practicing new skills 
(e.g., arrive on time to appointments 
using Google calendar, using email)

➔
Problem solving issues

➔
Supporting development of reflection 
presentations each term

CCS Sem
inars (3x each term

)
Seminar content includes:
➔

Learn about assistive technology 
and supports available on campus

➔
Set goals

➔
Prepare for and present end-of-term 
reflection presentations

➔
Prepare for person-centered 
planning meetings

➔
Self-rate progress toward goals and 
meeting  college expectations



The R
esult?

A
ccess to Fully-Inclusive A

cadem
ic 

Courses in a H
igh-Interest A

rea



A
C

A
D

EM
IC

 C
O

U
R

SE C
O

N
TEN

T

Faculty B
uy-In and 

Training

Individual Learning 
Plan

O
rientation + 

A
dvising

D
R

C
 A

ccom
m

odations

A
cadem

ic C
oach

U
N

ST M
entors



Key Strategy:
Building N

ew
 Capacities, Proxy Courses, 

and Individual Learning Plans



Class Support Tim
eline (O

nboarding - 
W

eeks 1-10)



Sam
e Content, Sam

e O
bjective, 

Individual Expression of Learning

-O
ld

 m
eth

o
d

 (A
u

d
it vs. C

red
it; ad

m
issio

n
s statu

s restricted
 access)

-N
ew

 m
eth

o
d

 (A
5 statu

s, p
ro

xy co
u

rses)

-U
N

ST 101 (W
o

rk o
f A

rt) vs. C
C

S 199: W
o

rk o
f A

rt

-A
llo

w
s fo

r m
o

d
ified

 co
u

rse req
u

irem
en

ts an
d

 earn
ed

 cred
it

Step 1: 
R

egistrar Collaboration & Proxy Courses



-Partn
ersh

ip
 w

ith
 U

N
ST = Sh

ared
 G

o
als + Sh

ared
 M

o
tivatio

n

-Pro
fesso

r an
d

 Liaiso
n

 C
o

n
su

ltatio
n

 = M
en

u
 o

f C
o

u
rse O

p
tio

n
s (FR

IN
Q

s, SIN
Q

s, an
d

 m
o

re)

-Pre-Plan
n

in
g M

eetin
gs + Stu

d
en

t Led
 PC

P M
eetin

g = Stu
d

en
t C

o
u

rse C
h

o
ice

Step 2: Supporting Student Course Choice

C
ourses this term

:
Portland                                                  Nutrition for Health
W

ork of Art                                             International Sustainability
Health, Happiness & Human Rights      Gender & Sexualities
Race and Social Justice                         Intro to SPED
Screenwriting                                          Leading Social Change

S
tudent P

rofile



W
e’re In the Class...N

ow
 W

hat?



1.
C

o
n

su
ltatio

n
 w

ith
 Pro

fesso
r (Stu

d
en

t Pro
files fro

m
 PC

Ps) an
d

 Syllab
u

s 

O
verview

2.
Estab

lish
 C

o
u

rse O
b

jectives

3.
D

raft m
o

d
ified

 co
u

rse assign
m

en
ts

4.
Fin

alize p
lan

 + Stu
d

en
t/Pro

fesso
r R

evisio
n

 R
eq

u
ests

5.
A

p
p

ro
val 

6.
M

o
n

ito
rin

g   ILP Sch
ed

u
le Sam

p
le                            C

o
u

rse Sch
ed

u
le Sam

p
le

Step 3: Individual Learning Plan

Sam
e Content, Sam

e O
bjective, 

Individual Expression of Learning



Individual Learning Plan 



R
ead O

ranges 
A

re N
ot the 

O
nly Fruit

M
ake a text-to-self, 

text-to-text, and 
text-to-w

orld connection, 
focusing on race. W

rite 
each on a slide

W
rite a literary analysis 

essay about how
 racial 

politics inform
ed the 

creation of this text.

U
nderstand different racial perspectives.

C
om

m
unicate in a variety of w

ays.

C
O

N
TEN

T
Use Kurzweil

STU
D

EN
T W

O
R

K

STU
D

EN
T W

O
R

K

C
O

U
R

SE O
B

JEC
TIVE

Individual Learning Plan: Sam
e C

ontent, Sam
e O

bjective, Individual Expression of Learning



R
ead

in
gs: Su

p
p

lem
en

tal vs. M
o

d
ified

-Su
p

p
lem

en
tal: O

n
e-Pager R

ead
in

g G
u

id
es (Th

em
e, Su

m
m

ary, Tier-3 V
o

cab
, 

D
iscu

ssio
n

 Q
u

estio
n

s)

-M
o

d
ified

: Sam
e C

o
n

ten
t/Th

em
e, D

ifferen
tiated

 R
ead

in
g Level

M
odification Exam

ple: R
eadings



M
odification Exam

ple: R
eadings

O
riginal C

ourse Text

S
upplem

ental = 
O

riginal Text + R
eading G

uide
M

odified = 
D

ifferent Text + S
am

e Them
e



Essays: Task A
n

alyzed
 In

stru
ctio

n
s vs. M

o
d

ified
 Len

gth
 vs. R

ep
resen

tatio
n

-Task A
n

alyzed
 In

stru
ctio

n
s: B

ro
ken

 d
o

w
n

 in
to

 d
iscrete, co

n
crete step

s

-M
o

d
ified

 Len
gth

: Sh
o

rter p
ages o

r n
u

m
b

er o
f sen

ten
ces

-R
ep

resen
tatio

n
: Sh

o
w

 learn
in

g in
 a slid

esh
o

w
, o

ral in
terview

, p
o

rtfo
lio

, etc

C
o

u
rse A

ssign
m

en
t Sam

p
le     ILP A

ssign
m

en
t Sam

p
le   Stu

d
en

t W
o

rk Sam
p

le

M
odification Exam

ple: Traditional Essays



M
odification Exam

ple: 
Task-A

nalyzed Instructions + R
epresentation



G
row

th Exam
ple: R

eflective W
riting 

(Fall 2017)

Short, G
eneral, Show

s Basic Know
ledge of 

Content



G
row

th Exam
ple: R

eflective W
riting 

(W
inter 2018)

D
etailed, Variety of Text/W

orld 
Connections, A

pplication of Know
ledge



“...I am
 so happy to w

elcom
e TC

IO
 students in m

y 
classroom

. I am
 having m

any ‘com
e to Jesus’ 

conversations w
ith m

yself about w
ho I am

 as an 
educator. A

lso I am
 reflecting on m

y personal life…
” and 

experiences of a fam
ily m

em
ber w

ith disabilities.  “...I 
hope I can continue to m

ake the classroom
 radically 

inclusive!”

G
row

th Exam
ple: Professor Feedback



Fam
ilies reflect on the college experience...

•“A
nd it hasn’t just been an experim

ent, it’s been a genuine college experience. In the past w
e thought m

aybe 
com

m
unity college or som

e classes, and it’s kind of a m
ind-blow

er that she’s here at PSU
. It shouldn’t be, but it is. 

It’s been a genuine college experience.” 

•“…
it’s broadening his scope of the w

orld.  I think it’s im
proved his thinking, about m

aybe experiencing som
ething 

else going on and questioning it.  I think he’s relating a lot going on in the outside w
orld back to the college 

experience.”
• •”W

e talk a lot about his class. H
e has very adult-like interactions.”

•“S
he’s been m

ore independent, advocating for herself…
She m

akes her ow
n appointm

ents. She gets paid by check 
in the m

ail. She w
ouldn’t let m

e check her banw
eb, so that’s good.  She finally m

ade a m
istake and didn’t subm

it her 
hours properly and didn’t get her check.  B

ut, she w
anted to check it herself, so she did, and found out she didn’t 

subm
it her hours.”



“Learned how anim
al testing can affect anim

als negatively. 
Learned about how health and happiness can affect m

e positively. 
W

hen I m
ove out on m

y own, I can take what I learned and share 
it with other people. Learned how to get along with co-workers 
and how to be professional in the workplace. There are people 
you will like and people you won’t like, but you just put a sm

ile on 
your face and “put on an act” when you need to.” 

G
row

th Exam
ple: Student Feedback



Key Strategy: Student A
dvice for 

Transition



W
hat H

elped m
e Transition 

●
In

clu
sive En

glish
 classes w

ith
 su

p
p

o
rt h

elp
ed

 to
 im

p
ro

ve m
y w

ritin
g skills (LB

)
●

W
ilso

n
 H

S I to
o

k: Fresh
m

an
 &

 So
p

h
o

m
o

re En
glish

, A
ctin

g, Psych
o

lo
gy, Fo

ren
sics, 

Fo
u

n
d

atio
n

s o
f Ph

ysics an
d

 C
h

em
istry (go

o
d

 o
n

 q
u

izzes), C
h

o
ir (LB

)
●

C
levelan

d
 H

S I to
o

k: C
h

o
ir, Jo

u
rn

alism
, M

ath
, D

ram
a, En

glish
, Scien

ce, A
rt (R

E)
●

Stu
d

y H
all - h

o
m

ew
o

rk, h
ad

 p
ara to

 su
p

p
o

rt, im
p

ro
ved

 acad
em

ic skills (LB
)

●
Learn

in
g Strategies - gettin

g to
 class o

n
 tim

e, takin
g tests, (R

E
)

●
D

an
ce class sen

io
r year - ch

o
reo

grap
h

ed
 a d

an
ce - talen

t I en
jo

y, h
elp

ed
 w

h
en

 I go
t 

to
 PSU

 - Latin
 D

an
ce (LB

)
●

Stu
d

en
t ru

n
 cafe - m

akin
g co

ffee d
rin

ks, h
an

d
lin

g m
o

n
ey, (b

u
d

getin
g n

o
w

), to
 b

e o
n

 
tim

e (R
E)

●
U

n
ified

 Frien
d

s C
lu

b
, U

n
ified

 B
asketb

all, Trad
itio

n
al C

h
in

ese D
an

ce (LB
)

●
Frien

d
s, so

cial activities (LB
 &

 R
E!)



W
hat I w

ish I’d learned 

●
N

eed
ed

 m
o

re sp
ecific feed

b
ack o

n
 skills (n

o
t ju

st “go
o

d
 jo

b
”, p

at o
n

 th
e b

ack)
●

W
o

rk exp
erien

ces in
 real w

o
rk settin

gs (n
o

t ju
st PPS co

ffee cart)
●

H
o

w
 to

 w
rite a p

ap
er - lo

n
ger, m

o
re co

m
p

licated
 p

ap
ers

●
Prep

are to
 ad

vo
cate fo

r A
cco

m
m

o
d

atio
n

s
●

D
ecisio

n
 m

akin
g &

 Self-ad
vo

cacy - h
o

w
 to

 sp
eak u

p
 fo

r m
yself, ad

vo
cate fo

r eq
u

al issu
es 

(fam
ily tau

gh
t m

e h
o

w
)

●
M

o
re Perso

n
-cen

tered
 p

lan
n

in
g to

 gu
id

e id
eas fo

r m
y fu

tu
re

●
M

o
re career assessm

en
ts an

d
 jo

b
s th

at fit m
y in

terests. N
eed

s to
 start in

 Fresh
m

an
 year o

f 
h

igh
 sch

o
o

l
●

D
ream

B
u

ild
ers A

llian
ce - m

en
to

r an
d

 to
o

k a co
o

kin
g class 



●
Sh

are reso
u

rces w
ith

 stu
d

en
ts, d

o
n

’t h
o

ld
 an

yth
in

g b
ack. Let u

s see w
h

at w
e w

an
t to

 d
o

 
an

d
 teach

 u
s to

 m
ake d

ecisio
n

s
●

Start EA
R

LY!! D
o

n
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